What are literature circles?

Four students choose same book and work together

Different groups read different books

Students meet to discuss their readings two or three times a week

Students write down notes for discussion based on roles

Discussion come from the students

Group meetings are open and involve natural conversations about books (like a book club)
Students rotate roles each week

Evaluation by teacher observation (talk competency) and student self-evaluation

When books complete, students share with their classmates in presentation (Web site).







Summarizer

Summarize the section of the book you are reading this week.
For top grades, look for themes as well as plot. Themes are the
message the author is trying to get across - the “moral of the

story.

Over the next three weeks the different summarizers should find
at least one theme each, provide proof in the form of quotes or
paraphrase and explain how that theme is part of the universal
experience (similar to Response essay but not as long)



Summarizer Rubric

Offers Summarizes in  Summarizes Summarizes AND
confusing or point form (no generally but offers thoughtful
erroneous paragraphs) explained Themes supported
(wrong) simplistically with details from the
summary of the text (uses quotes)

story



e
Connector

Find significant passage's) and relate to real life,
other books, movies or TV shows. The connections

might relate to the student themselves or perhaps to
something else.”

\' B ' Ouid e pased o

TECHNIQUES not basic plot (“It's about a dog and
| read another book about a dog™).



Makes unrelated Makes simple Makes logical Makes thoughtful and

illogical or or obvious connections to  elaborate THEMATIC

baseless connections  other texts. connections

connection to to self. supported with details

the text from the text (uses
quotes)

* All criterion in the rubric are subsumed —
that is you cannot “skip™ a level and
expect that going to the highest level first
exempts you from a level



Example of a Connection

The Giver is the story of a utopian society that does whatever it needs to hang to their idea of a
perfect environment. The novel follows the coming of age tale of a protagonist, Jonas, who
struggles to come to terms with the ways of his community. Jonas is given the special role of being
the Receiver of his community. The job of the Receiver means he is now responsible for carrying
with him all the memories of the past so as to protect his family, friends, and way of life from being
diverted from sameness.

There is much of Jonas’ world that contributes to an ideal sense of belonging, safety, and,
ultimately, a sense of community. Lois Lowry depicts a utopian society where there are no
emotions and no opportunity for choice in individuality. In controlling the town’s emotions through
pills for the stirrings and pain, meal-time dream discussion sessions, consistent family-forming
patterns/rules, and a complete lack of or, rather, the inability to lie, permits this society to embrace
these traditions, though they really know no better, and gain a real taste for a stable life
environment where everyone has a specific role tailored to what limited and ‘varied’ talents people
have.

The movie The Village is extremely representative of this book. In this instance a group of more-
or-less well-to-do people join together after having unbearably painful tragedy strike in their lives
and decide to create their own utopian society where the violence of the world cannot touch them.
Like Lowry’s novel, the film starts of and the sense of ‘another society’ is not mentioned. The
movie’s case simply depicts an old-fashioned type village run by elders who decide things
(coincidently the originators of the society as we find out later on in the film) and a townsfolk fearful
of leaving the land and thus, entering the forest.

The sense of community is strong throughout this film. Every person is understanding of each
other and each has a role within the community. Although this society still employs emotions and
the technology used is more backwards than that of The Giver, the strong bonds of honesty and
trust within a group is something that is seen in both texts.



Investigator

» Student finds historical, geographical, cultural
or other information that would help readers
understand the novel. Researches and then
brings work to class for group circle. Can
include maps, images and/or information to be
explained by the Investigator.

» N.B. Do NOT investigate the author or reviews.
The idea is to help group understand the basic
plot better by clarifying setting, time, mood,
historical context, etc.




Investigator

EXAMPLE Bibliography. ... Author. Title of Book, Place of Publication: Publisher, Date.
Shelly, Mary. Frankenstein: the Modern Prometheus. New York: Penguin Classics, 1997.

Web Site Authors name. Name of site, Last updated, (Date you visited). URL
Lee, Xia. “MLA Citation Examples™ Apnl 1999. (23 Sept. 2001) http://wwwhcc.haw.edu
Criteria Level1 Level2 Level4 Level5
Informationis either | Informationis Sharesinformation | Sharesinformation | Information gives
Content incorrect, irrelevant pertingnt but that c!arifieg ONLY | that clarifies'MORE insights into the
OR IS BASED ON insufficient and/or ONE issue inthe THAN ONE issue many aspects of the
Relevance SIMPLY READING | does not clarify novelforreaders. fromthe text. plot, setting and
THE BOOK. anything aboutthe character
CONTENT of the development.
text.
Make noreference | Makes vague Gives clear Refers to MORE Offers THREE OR
Validity of to sources. Seems | referencesto . referencetotext in THAN ONE source | MORE SQURCES
“off the top of sources (web site the formofa inthe formofa AND criticism of the
resources her/his head” address) bibliography (see complete sources used.
below)but yuses _ bibliography.

ONLY ONE source.




Many aspects of the conflict in Iran were explained in the graphic novel Persepolis. All the events young Marjane talks
about were very intriguing and | decided to research more in depth a few aspects of what happened in the country more
than twenty years ago and are still going on today. | wanted to learn more about the background of the Islamic revolution
in Iran and who were the leaders of the revolution, the Ayatollahs.
During the revolution, the Islamic revolutionaries took control of the government and they obliged Islamic fundamentalism.
Marjane was deeply troubled by these new rules. It was a big change for her to see all her world upside down. Her
] parents were very modern and acceptant and when she was forced to wear the veil it was a shock for her. She was also
troubled to see some neighbours being very respectful of fundamentalism. Donna M. Hughes a professor in women
studies at the University of Rhode Island describe the fundamentalist revolution in Iran as being “the most misogynous
theocracy in the world”. In some ways, Marjane was lucky to have modern parents who did not believe in fundamentalism.
Many girls did not have this chance. Girls had less access to school because fundamentalism proved girls as being less
intelligent than boys. The government lower the legal age of marriage to around 9 years old. Apparently, women were
brought on earth to be mothers and good wives. When a young virgin girl was sentenced to death, police officers and
prison guardians would rape her, so her soul could never get to paradise because she was guilty of treason. Because it is
a university website, the information on it is reliable.
The foundation of Iranian studies provides a timeline of the revolution from the start in 1979, to 2009. It shows how
women fought for their rights but the government was too strong and would always pass new laws to reduce their rights.
Over the years, many activities became gender segregated, for example, universities. Women were prohibited to study in
fields in which they would be in contact with men. This foundation is a non-profit organisation set in place to inform
people about the heritage and story of Iran. It is a reliable source since it is registered under the laws of the states of New
York and Maryland and any contributions follow a certain guideline and the organization is non-partisan and non-political.
Some of the key people in the revolution were the Ayatollahs. They were Islamic revolutionaries. The Ayatollahs were
responsible for the overthrown of the dictatorship of the shah, Mohammad Reza Pahlavi, in 1979. They were the ones
who believed in fundamentalism. They are responsible for the decreased in women'’s rights and believed westernization
was a problem for Iran. The Ayatollahs wanted to rid Iran of western style dictatorship to replace it with an Islamic
dictatorship. One of main Ayatollah responsible for the Islamic revolution, Ayatollah Ali Khamenei, is still alive today and it
was said in a 2013 article of the renown British paper, The Guardian, that he was refusing to confess he was preparing
Iran to use Nuclear weapons, but would not hesitate to build one if need arise. Clearly, this Iran leader is not ready to
make peace with the western world and is probably still not ready to face changes in his country. The Ayatollahs are the
spiritual chiefs of Islam. Even though the Iranian population thought the Shah was responsible for the fire at the Rex
cinema in 1978 (it killed 422 people). The event was probably perpetrated by fundamentalists who wanted to accuse the
Shah. The Ayatollahs in some ways are responsible for such decisions because they are the leader of the revolution.

Hughes, D.M. (1996). Women’s Leadership on Resistance to Fundamentalism in Iran. Women’s Studies International
Forum, 19(6). Retrieved from http://www.uri.edu/artsci/wms/hughes/leadership.htm
Foundation for Iranian studies.(2009). Iranian Women and the Islamic republic: a chronology. Retrieved from http://fis-

iran.org/en/women/milestones/post-revolution
Ctaff and acenciae (27012 N2 1R) Iran'e Avatallah Khameneai deniae wantina to develon niiclaar weannne The Ciriardian



http://fr.wikipedia.org/wiki/Mohammad_Reza_Pahlavi
http://www.uri.edu/artsci/wms/hughes/leadership.htm
http://fis-iran.org/en/women/milestones/post-revolution
http://fis-iran.org/en/women/milestones/post-revolution
http://fis-iran.org/en/women/milestones/post-revolution
http://www.guardian.co.uk/world/ayatollah-ali-khamenei

Discussion Director

» Student writes questions so the group
can discuss the section of the novel for
that meeting. They should be promote
conversation about the book. Questions
are open-ended: The better the question,
the more discussion (e.g. “what passage
could have been taken out to totally
change the book?” or “\What was so-and-
so’'s motivationto . . .”



Discussion Director

Discussion Director Rubric

Criteria Level 1 Level 2 Level 3 Level 4 Level 5
Seems Less than twenty Asks at least twenty Understanding of the Questions draw
Constructs | unprepared: no questions. Questions | comprehensive group is developed comprehensive meaning
meaning prep or sketch prepared but simple questions directly from | from answering from the text. Questions
notes. one sentence answers | text. questions. Itis challenge the group to
suffice. impossible for anyvone | read between the lines.
who has not read the
book to answer the
questions.
Too difficult or Questions can be Questions are difficult | Questions are Perceptive, at time
Complexity | too easy. confusing or deal in and take thelaudience challenging but also profound questions that
of facts only. into consideration. incite further make references to larger
questions discussion (bevond the | issues outside the text

initial question)




10-15 Questions (you don’t have to provide answers
rather JUSTIFICATION for what the answer to that
gquestion will give your group) Example:

1) What aspects does the story explore about teens and how could this be relevant to teenagers today?

This story reflects on a number of important issues that teens are faced with in their lives today. Firstly, it discusses
the difficulty many teenagers have in order to “fit in,” whether it is society or a certain group. So many children wind
up feeling like “outsiders” while growing up. The novel explores violence, poverty and death, which adolescents of
today are definitely exposed to as well. Getting a solid education is stressed in this novel, as Ponyboy witnesses
the importance of staying in school in order not to end up like the other members of his crew. Gangs and gang
fighting are also prevalent today. The differences in social classes still exist, as it did in 1967 when The Outsiders
was first published, as the “haves and have nots” are still around. Most teenagers in today’s society face some of
these conflicts, as growing up can be quite difficult.

2) Why is the novel called “The Outsiders”?

The book is titled The Outsiders because Ponyboy and his friends are different from the other groups. They are
poor, and most of them do not attend school. They do not have money for cars and jewelry like the other groups
have. They feel as though they do not belong, that they are like “outsiders.” Also, once Johnny passes away, they
do not have anyone to protect. Consequently, they no longer feel as though they have a purpose. They are now
the outsiders.

3) How do femininity and masculinity play a role in this novel?

Male Greasers and male Socs were always the violent ones, fighting with their rival group, which eventually led to
the death of a member of the Socs. In the beginning of the story, we see Ponyboy mingle with some of the female
Soc members and everything is peaceful, until the male Socs decide to show up. Once the males are there, the
anger between the two groups is evident. Therefore, the males equal violence and the females equal peace.




Level 1

‘Level2

Level 3 (Accepted)

Level 4

information to others

Communicates
through talk

Mo evidence that student
understands the text.

Comments are lacking or
disconnected.

Scant evidence of serious
ingquiry into the topic.

Central understanding at
best (there for the
moment).

Comments not necessarily
on topic.

Some reference to
background inguiry but
sometimes erroneous.

Ideas are expressed and
conveyed.

Mainly pertinent tothe
discussion.

Central ideas are backed
up by references and
examples.

Ideas are plentiful and flow
though the talk.

Pertinent to the discussion.

Multiple examples are
mentioned.

Uses strategies to extend own understanding

through talk

Can remain outside of the
group (in body only)

Occasionally makes an
effort to follow the
conversation.

mments are
strian.

vhat
indifferent.

Mot avware of |
usefulness.

Participates inthe group.

Rarely initiates into
conversation.

wsmes direc

cc imittal

Consistently polite and
courteous.

Listens carefully.

Wke notes atlimes.

|Accepts teedback.

/ i ole;
ks UESROI = fol

Develops protocols of
polteness to keep the talk

going.

Through careful listening
picks up and comments on
others points of view.

Makes careful notes for
owWn purposes.

Asks appropriate questions
to clarify ("it seems to me
you are savying . . .").

questions or comments.

Shares atentative

stance on the
topic.(synthesis)

Has difficulty expressing a
vievwpoint.

Has no clear point of view.

Vievwpoint if offered is
sweeping and more
subjective and
unsubstantiated.

Has a point of view which
may change when
pursued.

Through talk proposes a
tentative vievwpoint.

Through talk formulates a
clear viewpoint to the
situation at hand
substantiated by research
and text.
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Proto-typical

protagonist in
!\ YA novels

The Child



Usually the child transforms into the hero through a
w3 series of trails and tribulations (plot)
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